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. COMMENTARY
Jus Ubique Docendi: Time to Take

Our Diplomas Seriously & Train
Masters & Doctors to be Mentors

by br. Jerry F. Cammarata

In the office of every plysician and lawyer,
every priesl, minister ad rabbi, every enginecr
avery awchiteot and cenificd public accountan,
every pracipal, and every professor, you wilt find
on the wall the same decument: on paper or
parchment, in English'or Latin, it will declare “to
whosoever these presents shali come. that the
hulder 1s entitled 1o cach and every right and priv-
ilege anendant upon the degree to which the bear-
er hias been admitted,” or words to that effect,

| dare say that not one in o hundred of us has
ever read our diplomas and pondered what those
“rghts and privileges” might actually be. The
main right. at least by taditional reckoning if
vour degree is from auniversity, is-the jus ubique
decendi, de right of teaching everywhere.

Yes, whether or not you ever wok a single
course in the School of Education, whether or net
you are classitied “pedagogical personnel™ by
vour school system. whether or nol you have
ever stood in front of a classroom and taught a
single lesson, the mere possession of a university
degree entitles you, at least in theory, to prepare
other scholars to take their places among the fra-
ternity of instructors.

This is not just a bit of quaininess to be stored
with vour academic tippet. [f you had stopped
Joha Duns Scos on a streel by the Rive Gauche,
and asked Lim 1o direct you w the Teachers Col-

were “ordinary lectures,” which we might think
of as “core cumiculum,” courses in the basic
lexts, These were taught by the professors, and
this day in many European schools, prafessor
orelinaring is a highly coveled title, Tt may seem
odd to us, but while senior taculty taeght the core
courses, the extraordinary lectures™ or “cursory
Tectures” i less cemtral texts—whal we might
think of as electives—were lasght by students
who had camned their bachelor’s degree and wese
preparing to take their master’s degrees.

There was also the seminar, which was guided
discussion heid over dinner cach evening where
2 handful of students would discuss and debate
idens raised in the lectures that day. Who led
these wonderful, and sadiy lost, dinner chats that
were one part bull session, one part study group,
one pact homework, and one past debating soci-
ety? The senfor students themseives did.

When a scholar had received sufficient train-
ing o be admitted 1o the Gnal stage of study, he
wenat from being a mere pupil to being a “bache-
lor," a term for an apprentice knight borrowed by
the universities, When his siudy was complete,
he too would show his stuff: instead of merely
being a participant in the highly formalized
debates known as disputations, he would be the
moderator, and 50 would not only preside, but
wouid sum up the debate and then give a critique
ides of the question, and ofter hi

lege or the Normal School or the Faculty of Edy-
caiion of the Medieval University of Paris, he
might have looked a bit puzzled for a moment,
But then he would have made a wide gesture with
his arms; if you seek the Ed School, Jook around
you. Perhaps it is time, in this age when education
is a lifelong, holistic, multidisciplinary event, that
we reiurn o this medieval ideat, and see to it that
ali of our graduates are prepared, certainly for
their particular professions, but also as mentors of
the next gencration of scholars,

Let's go back for & moment to the origins of
our universities, Universities as organized insti-
tations arose in the Middle Ages, in the tweifth
and thirteenth centuries. They grew out of the
Jatin grammar schools run by cathedrals and
monasteries—that's why our universities ofter
have “'chancellors™ (this chap was ence the chief
record keeper of the bishop, and would have
overseen the cathedral school) and “deans” {from
the Latin decanus, a monk in charge of a sort of
platoon of ten menks).

Groups of scholars began to collect around
larger schools and settle in important towns--
Paris, for instance—and just as the goldsmiths
.and cloth dyers and glass makers formed guilds
to serve as a Hoensing board, trade union, mutual
insurance company, and political party, 50 too the
scholars formed themselves into a guild. Enough
scholars, teaching enough different subjects (the
seven liberal arts, theology, law and medicine)
came to be called a “university” (the "whole” of
a thing, a word first used of sacieties and guilds,
pefare it was applied to schools).

When a young man had trained for a long while
as an apprentice, he would go before his guild with
the very best example of his work, something spe-
cial he cooked up Lo show oft alt of his skill. [fthe
guild’s leaders thought the piece showed sufficient
cralismanship, the lad was given the tille “master,”
as in master goldsmith or master mason, and his
“masler piece” became his combination fingl
exam and resume. Now he was licensed by the
guiid 1o have apprentices ol his own, and teach
them the ways ol their patticular cralt.

But how did apprentice seholars prepare for o
degree? By taking classes, as they do now. There

solution, If he impressed the university
he would be given a ticense to “incept” as a mas-
ter (if he were still under the faculty of ants), or as
a doctor (if ke had completed his arts tzaining and
passed on 1o the “higher” faculties of law, medi-
cine ar theology).

As an incepling” master (and this “inception,”
or “beginning” is really where we get our term
“eommencement,” nol from some image of
marching out the gates of our alma mater}, he
would be lifted into the chair used by the teacher
for lectures, a biretta would be placed on his head
{the arigin of the modem mortar hoard, which is
Oxford’s version of this hat), a ring would be
placed on his finger te wed him o Dame Knowl-
edge (this is the origin of our school rings), a
book would be placed in his hands fromt which to
“lecture” (which, after all, means “to read’) and
he woutd give his very first lesson, entering on
his teaching career,

In shor, anybody with a university degree was -

not only certified an expert in the liberal arts or in
one of the other disciplines, but had also taught at
least a few courses, overseen a few disputafions

and moderated a few discussion groups of stu- -

dents before he went on o whatever career he
undertook,

The difference between a true university and a
mere studitem particulare, was the added nota-
lion to the degree that the holder enjoyed the jus
ubigue docendi. So, the diploma, the document
from the guild or universily centifying that the
holder is, in fact, & master, conynands each and
every person, wherever he or she may be, to rec-
ognize the right of the bearer to teach, without
further examination or test.

The practical effect of taking this diploma seri-
ously today wiil be a renewed sense of purpose in
our colleges and universities, We will begin to
think ol students not merely as customers, but as
missionaries of knowiedge, proselytizers of edu-
cation, who will take back to their neighborhoods
and communities a zeal for fearning, and who
will feel aneed 1o give of themselves by linding
appremices of their own.

We reguire many things ol our graduates: a
minimuam competency in the lbeeal ans, a level

of expertise in their particular fietds of study, an
acquaintance with general research and commu-
nications skilis. Sheuld we not aiso provide them
with courses to ensure that they also have at least
a basic ability to teach, so thal they will be able
1o imparl knowledpe, even il they do ot under-
take some formai teaching work? Ought we not
to demand they complete same basic training in
educational wchnigues? Could we not use this
opportunity to inspire them to be masters and
doctors as volunteers and infermal mentors, even
if they are not professicnal pedagopgues?

The diplomas we give our graduates, the
diplomas we own ourselves, speak ol “rights”
and “privileges,” and they are themselves a sym-
bol of the privilege we have of heing members of
the fratemity of scholars—a privilege not aftorg-
ed to everyone, but we should never forget that
they are aise commissions that lay an obligation
on us, and our teaching should prepare graduates
so (hat in their lives they may recognize and {ui-
fill that responsibility. #
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